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Supporting Students

to Think Creatively
What Education Policy Can Do

Figure 4 Challenges facing the integration of creative thinking in education

Percentage of jurisdictions reporting the following challenges to integrate creative thinking in their education system,
2022

Overcrowded curriculum | 53
Lack of assessment focus on creativity [ 52
Lack of teacher training or pedagogical resources [ 52
Lack of appropriate facilities, equipment and/or materials [ 45
Lack of system-level guidelines, standards or learning progressions on developing creativity [
Focus on preparing for high stakes 2xams [ 3e
Financial consiraints [, 32
Unclear evidence suppoering the integration of creativity in education [N 26
Lack of political will or high level strategy focused on developing creativity [N 18
Other NG ::
None [ Not avsilable [N 10
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Some key lessons for school leaders
A different kind of professional learning and leadership development

Making the case for change within and beyond the
school and debunking myths about creativity

Creating a conducive culture for creativity to flourish,
often in unfavourable accountability regimes
Mandating a different kind of curriculum planning
Creating opportunities for interdisciplinary learning
and for teachers to co-design lessons

Developing a school-wide repertoire of signature

pedagogies Creative leadership () = &
Building understanding of and confidence in using a ‘d:iﬁzz in e
range of formative assessment techniques English schools vl
Engaging with learners as active agents in their Sl g
learning

Collaborating with a range of external partners



12 Dimensions of Creative Thinking in Schools

EMERGING

Seen as a project

Unclear, invisible

Located in the arts

Single discipline based

Largely didactic

Formal curriculum

One-off training sessions

Acceptance of status quo

School-focused

Absent, invisible

Alongside existing systems

Small, tightly controlled

STATUS

MODEL OF CREATIVITY

CURRICULUM FOCUS

SUBIJECT ORIENTATION

TEACHING & LEARNING

BREADTH

PEOPLE DEVELOPMENT

CULTURE

LOCATION OF ACTIVITY

ASSESSMENT

INTEGRATION

LEADERSHIP

© Bill Lucas

32
K3

E3
k3

STRONG

Core to development plan

Clear, visibleftalked about

Ubiguitous, every subject

Multi, inter-disciplinary

Many signature pedagogies

Formal and informal

Prof. learning community

Curiosity and risk-taking

School and beyond

Multi-modally evidenced

All systems realigned

Extended, distributed
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Competencies and Current

Programs of Study

Competencies are combinations of attitudes, skills and knowledge that students develop and apply

for successful learning, living and working. In school, competencies help students achieve learning
outcomes and transfer their learning to new situations. Alberta’s curriculum promotes the development
of eight competencies, which are a streamlined expression of the competencies identified in the
Ministerial Order on Student Learning (#001/2013). The following are examples that describe how
competencies may be expressed within the context of Alberta’s current Kindergarten to Grade 12

Mathematics programs of study.

CRITICAL THINKING in mathematics involves
using reasoning to synthesize or evaluate
mathematical ideas. Students:

* make mathematical statements about patterns or
relationships;

*» apply criteria to analyze or validate mathematical
processes, solutions or claims;

* use inductive reasoning to generalize patterns or
connections;

+» use deductive reasoning and/or logic to check or
justify mathematical arguments; and

* investigate the impact of assumptions
on mathematical processes, solutions or
conclusions.

MANAGING INFORMATION in mathematics

involves collecting, processing and representing

mathematical information and ideas. Students:

+ collect pertinent information to make sense of
mathematical ideas in a variety of contexts;

= organize or manipulate data to determine
mathematical patterns;

* use appropriate tools to represent, model or
share mathematical information or ideas; and

+ value the role of mathematical representations to
reliably depict or verify situations and/or patterns.

PROBLEM SOLVING in mathematics involves
using mathematical processes or strategies to
generate solutions or to support decision-making.
Students:

» apply prior knowledge or experience to identify
mathematical problems;

» draw upon known mathematical concepts to
develop strategies to solve unfamiliar problems;

» accept that mathematical problems may lead to
multiple solutions;

* recognize situations where there are no solution
and

* demonstrate flexibility, persistence and
a willingness to take risks to try different
mathematical approaches to solving problems.

CREATIVITY AND INNOVATION in mathematic

involves using flexible thinking and approaches

to connect or extend mathematical ideas in new

ways. Students:

= explore mathematical ideas or relationships by
creating concrete, pictorial or symbolic models;

* make new connections between mathematical
concepts;

= create models to describe mathematical ideas o
patterns; and

= take risks and think flexibly to play with different
mathematical concepts and processes.

_A’lb&rtﬁﬂ Govermnn

CURRICULUM FOCUS

CREATIVITY AND INNOVATION in mathematics

involves using flexible thinking and approaches
to connect or extend mathematical ideas in new
ways. Students:

* explore mathematical ideas or relationships by
creating concrete, pictorial or symbolic models;

* make new connections between mathematical
concepts;

¢ create models to describe mathematical ideas or
patterns; and

* take risks and think flexibly to play with different
mathematical concepts and processes.



SUBJECT ORIENTATION

| ia: 2 Naomilord @ Naomilord - 27 Aug
EXCHANGE ideas Hu 1’3 We use a combination of play/exploration/curiosity/awe to spark creative

responses to woodland environments + scientific inquiry, oracy and
theatre projects to generate and present empathy-full and actionable

Using young people’s responses to environmental issues. More here:
experiences as a starting point boltonschool.org/news/2023-07-0....

for creative learning

Naomi Lord, Director of Creative Learning
and Partnerships at Bolton School (Boys’
Division), lays the groundwork for
collaborative, interdisciplinary projects
within and beyond school

Creative and practical subjects ars often considered 'nice but not necessary
4t Bolton School, we wanied to raise awareness of the sveryday importance
of creative skills and of the full range of arts sector careers. We took a

snapshot of Year 9@ boys' thoughts and feelings on the relevancy of arts and
culture to their [ifestyles and careers, ahead of their GCSE options streaming

Orocess

Cwver a series of three enrichment afternoons, focused upon regional and
ocal culture and heritage, we asked this cohort to tefl us what they
understocd by the tarms ‘arts’, ‘culture’ and 'heritage’, and how, where and

why they participated in arts and culturs.




TEACHING & LEARNING
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Signature Pedagogies

Pedagogy

The term 'Pedagogy, refers to the strategy of how educators
teach, in practice and theory. Pedagogy is shaped by the
teaching beliefs of a teacher and relates the interplay
between culture and a variety of methods of teaching.

What are signature pedagogies?

Signature pedagogies are the learning methods most suited to a desired outcome.
By 'signature’ we mean those methods which are most closely associated with what
we want to learn. (Lee Schulman)

Inquisitive

Signature pedagogy: Problem Based Learning

Sub habits

Wondering &
questioning

Exploring &
Investigating

Challenging
assumptions

P4C

Teaching Questioning t ‘Mantle of the expert
method
Think - see - wonder Dilemma based Believing and Doubting
learning
WT Here's the answer - Explorify Circle of Viewpoints
what's the question?
Using children to Beginning at the End Feelings and Options
evaluate guestioning in (Teaching Creative
your classroom Thinking pg54)
PPPB
PPPB 2
Skilful Questioning
Dialogic Questioning
Supporting BLP- guestions, Mantle of the expert
research / guestions, guestions
reading BLP Questioning BLP- building curious

minds
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Great Science Share for
Schools

11th June 2024

A day to celebrate children’s scientific questions, culminating in June 2024
#GSS1S2024
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CULTURE

'Student Creativity
Councils

Listening to our young people

One of the most powerful things we have done is to create a
forum for the young people in our schools to have a voice.
We established the HFCMAT Student Council. Students from
across the three primary and two secondary schools come
together on a half termly basis.
During the sessions students have
Explored the definition of creativity
Fed back their lived experience of creativity in their own
schools
Come up with ways that they can work alongside their
teachers to develop their own creative habits
Deepened their knowledge of the 5 creative habits of mind
and the 15 sub habits
Explored the use of digital portfolios and what learning
they would want to see celebrated
Provided us with feedback on the impact of the creativity
work so far

Everything explored and discussed in these sessions is fed
back to schools’' SLT members.




Ten principles for a creative learning eco-system

1. Learning almost always framed by engaging questions which
have no one right answer
2. Space for activities which are curious, authentic, extended in

length, sometimes beyond school, collaborative and reflective
. The opportunity for play and experimentation
Opportunity for generative thought, where ideas are greeted
openly
Opportunity for critical reflection in a supportive environment

.-hw

Respect for difference and the creativity of others

. Creative processes visible and valued

Actively engages students as co-designers

. Integrates a range of assessment practices within teaching
O Leaves space for the unexpected =T
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Foundation to Level 2
Questions and Possibilities

|dentify, describe and use diffzrent kinds of quastion stems to
gather information and ideas

Consider personal reactions to situations or problems and how
these reactions may influence thinking

Make simple modifications to known ideas and routine
solutions to generate some different ideas and possibilities

Reasoning

Examine words that show reasons and words that show
conclusions

Compare and contrast information and ideas in own and
others reasoning

Consider how reasons and examples are used to support a
point of view and illustrate meaning

Meta-Cognition

Consider ways to express and describe thinking activity,
including the expression of feelings about leaming, both to
others and self

Explore some learning strategies, including planning,
repetition, rewording, memarisation, and use of mnsmonics

Investigate ways to problem-solve, using egocentric and
expetiential language

Levels 3 and 4

Construct and use open and closed questions for different
purposes

Explore reactions to a given situation or problem and consider
the effiect of pre-established praferences

Investigate different technigues to sort facts and extend known
ideas to generate novel and imaginative ideas

Examine and use the structurs of & basic argument, with an
aim, reasons and conclusion to present a point of view

Distinguish between main and peripheral ideas in own and
others information and points of view

Investigate why and when the consequences of a point of view
should be considered

Identify and use If, then...” and ‘what if..." reasoning

Explore distinctions when organising and sorting information
and ideas from a range of sources

Consider concrete and pictorial models to facilitate thinking,
including & range of visualisation sirategies

Examine an increased range of leaming strategies, including
visualisation, note-taking, peer instruction and incubation, and
refiect on how these can be applied to different tasks to reach
agoal

Investigate a range of problem-solving strategies, including
brainstorming, identifying, comparing and selecting options,
and developing and testing hypotheses

ASSESSMENT

Levels 5 and 6

Examine how different kinds of questions can be used to
identify and clarify information, ideas and possibilities

Experiment with alternative ideas and actions by setfing
preconceptions to one side

Identify and form links and patterns from multiple information
sources to generate non-routing ideas and possibilities

Investigate common reasoning efrrors including contradiction
and inconsistency, and the influence of context

Consider the importance of giving reasens and evidence and
how the strength of these can be evaluated

Consider when analogies might be used in expressing a point
of view and how they should be expressed and evaluated
Examine the difference between valid and sound arguments
and between inductive and deductive reasoning, and their
degrees of carainty

Explore what a criterion is, different kinds of criteria, and how
fo select appropriate ctiteria for the purposes of filtering
information and ideas

Investigate thinking processes using visual models and
language strategies

Examine leaming strategies, including constructing analogies,
visualising ideas, summarising and paraphrasing information
and reflect on the application of these strategies in different
situations

Investigate how ideas and problems can be disaggregated
into smaller elements or ideas, how criteria can be used to
identify gaps in existing knowledge, and assess and test ideas
and proposals

Levels 7 and 8

Consider how to approach and use questions that have
different elements, including factual, temporal and conceptual
elements

Suspend judgements tempararily and consider how
preconceptions may limit ideas and alternatives

Synthasise information from multiple sources and use lateral
thinking techniques to draw parallels between known and new
solutions and ideas when creating original proposals and
artefacts

Examine common reasoning errors including circular
arguments and cause and effect fallacies

Investigate the difference between a description, an
explanation and a correlation and scepticism about cause and
effect

Investigate when counter examples might be usad in
expressing a point of view

Consider how to setile matters of fact and matters of value
and the degree of confidence in the conclusions

Examine how to select appropriate criteria and how criteria
are used in clarifying and challenging arguments and ideas

Consider a range of sirategies to represent ideas and explain
and justify thinking processes to others

Examine a range of learning strategies and how to select
strategies that best meet the requirements of a task

Consider how problems can be segmented into discrete
stages, new knowledge synthesised during problem-solving
and criteria used to assess emerging ideas and proposals

Levels 9 and 10

Investigate the characteristics of effective questions in
different contexts to examine information and test possibilities

Suspend judgements to allow new possibilifies to emerge and
investigate how this can broaden ideas and solutions

Challenge previously held assumptions and crzate new links,
proposals and artefacts by investigating ideas that provoke
shifts in perspectives and cross boundaries 1o generate ideas
and solutions

Examine a range of rhetorical devices and reasoning errors,
including false dichotomies and begging the question

Examine how to identify and analyse suppressed premises
and assumpfions

Inviestigate the naturs and use of counter examples structured
as arguments

Consider ambiguity and equivocation and how they affect the
sirength of arguments

Investigate use of additional or refined criteria when
application of original critetia does not produce a clear
conclusion

Critically examine their own and others thinking processes and
discuss factors that influence thinking, including cognitive
biases

Investigate how the use of a range of learning sirategies can
be monitored, evaluated and re-directad as necessary

Investigate the kind of criteria that can be used to rationally
evaluate the guality of ideas and proposals, including the
qualities of viability and workability



Evidencing dispositions like creativity

Pupil

Real-time
feedback

Photographs

Self-report
questionnaires

Logs/diaries/
journals

Portfolios

Teacher

Criterion-
referenced
grading

Structured
progress
interviews

Performance tasks
Capstone projects

Real-world Online
Expert reviews Apps
Gallery critique  Digital badges
Authentic tests  E-portfolios
€g

displays

presentations,

interviews

podcasts

films
Exhibitions
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Figure 13. Visualising the development of creative thinking.

Schools may want to use or adapt @ self-report questionnaire based on the five creative habits model,

Appendix 2.
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Creative Thinking progression

Starting point

Emerging

Developing

Deepening

Key indicators

1. Imaginative

1.1 Generating
ideas

Learners provide one or
two simple/obvious ideas
with strong support

Learners provide a small
number of relatively
obvious ideas with some
support

Learners provide many
ideas, some well-
developed, largely
working on their own

Learners generate a
large number of ideas,
relevant to the context
and working
independently

Number/agency

1.2 Playing
with
possibilities

Learners provide a very
limited range of ideas all
focusing on the same
theme

Learners’ ideas represent
a small range of themes
and show some
exploration of the theme

Learners provide a range
of ideas that are distinct
from one another and
which show genuine
exploration of the
theme

Learners generate a
wide range of
alternative ideas and
solutions, sometimes
adapting existing ideas,
sometimes integrating
other perspectives

Range/complexity

1.3 Making
connections

Learners present ideas
that are very obvious or
conventional only
containing concepts with
which they are already
familiar

Learners present ideas
that are mostly obvious
or conventional
containing a few
concepts with which they
are not already familiar

Learners present ideas
which show some
flexibility and
willingness to go beyond
their existing
experiences, combining
elements of a task to
explore new
combinations of ideas

Learners present ideas
which show that they
can think flexibly going
beyond their existing
experience or social
context, combining
elements of a task to
allow for novel
combinations of ideas

Novel connections




Harriet Smith

| am a Year 13 student who has a
passion for science and is looking to
study engineering at university...

o My Portfolio

° My Interests

Science Photography

Digital Running

Psychology Nature

Draft Rethinking Assessment Learner Profile )

What are my strengths?
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the big pacture

how it links to
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What do | need to work on?

) ward ¢

g=t on with things i
slow things down. Solan ng hard and making sure
(T everyone inlouding me has a defined role that they can get
on with

C‘-'-’b;ﬁ;um.c;‘-\b“
BUILDING BLOCKS B COURSES u PERSONAL PROJECT u
My Extended Project Qualification (EPQ)
was to bulld a drone that could deliver

medicines to those who need emergency
supplies

MAJOR COURSES MINOR COURSES
Frenct

Numeracy

Literacy

Digital Skills Oracy

TESTIMONIALS

rriet did a real world leaming placement wit
at a

showed w

act Into the part

Mas shilied at breaving +
really mattered and working systematically through

them 10 achieve a high quality oute

Jenny Tibor, head of
product development

A ETHINKING
ASSESSMENT

ME AS A LEARNER

What do | want to change about my

community / the world?

What motivates me?

My younger brother has leaming difficult
o |

° MY ACHIEVEMENTS
Duke of Lamda Church
Edinburgh Drama Youth
Bronze Award Leader

R’@

BTG
ASIEESMENT

Rethinking assessment
in education: The case

for change

BILL LUCAS
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appg Learning and
Assessment

Institute for Public Policy Research

October 2023

OUT OF
KILTER

HOW TO REBALANCE
OUR SCHOOL SYSTEM

TO WORK FOR PEOPLE,
ECONOMY AND SOCIETY

Harry Quilter-Pinnez,

Efua Poku-Amanfo, Towards a fairer, more useful and
Loic Menzies and fit-for-purpose way to assess children
Jamie O'Halloran and young people in the 21st century

September 2023
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LEADERSHIP

Theory of Change

Lack of ‘purpose’ for
educators in reality of
2022

Rapidly changing world -
elimate crisis /
hyperchange.

There is a recognition
that more needs to be
done to support all
children to achisve
‘success’. The forgotten
third outlines challenges
in the current system.

The pandemic hos
provided a space in
which leaders have
begun to question and
reevaluate the
conceptualisation of a
"good life”

Toa many teachers are
leaving the profession

Mental health ssues
hove been exacerbated
by COVID for children
and parents.

It is recognised (ref) that
ereative and cultural
activity plays a crucial
role in maintaining
positive social,
emational, cognitive and
pesychological heolth for
all. (hoppiness in school)

Disconrect betwaen
school , community and
the world of wark.

Mew and innovative
approaches are needad
to ensure creativity and
culture maintain a
centrol position within
the minds of educators

Current focus on
knowledge basad
curricula driving
inspection [ system
refarms.

Strang
governance arnd
leadership
around creativity

Shared
understanding
around definition
and impartance
of creativity

Buy in from
leaders across
schools

Partnerships
embedded across
networks

Stokeholder groups
established (Steering /
Research / Student /
industry / Community)

Research and
implementation
methadology developed
arourd clear thearies of
change.

Evaluation/impact
strateqy- Research
Cycles

Conference and
engagement events to
explore creativity and
concept in school.

Knowledge activation
activities

Knowledge exchange
oppartunities set out
throughout project

MNetworks activated and
connected through
programme design

Rethinking assessment
project

Collective training
appaortunities for
leadersfteachers/pupils

Assessment/observation
framework exploring and
clarifying creativity in the
classroom

Partnerships with
external cultural
partrers created

Specialist Leader in
Creative
Education/Creativity
Champions in place

Shared and agread
understanding of
creativity.

Clarity of purpose
and facus for each
setting

Clear lines of inguiry
& theories of change
defined for all schools
irvolved

Established and
agreed pratocols for
working.

Mew understanding
around dispositions
and curriculum
deslgn

Schools guide to
creativity

Mew understanding
around dispositions
and curriculum
design

Expansive
assessments to

capture 'success’ at
all costs

Digital portfolios

Mentoring / coaching
opportunities

Learning ecosystems
defined for each
school / community
Direct ocutputs

Blegs / podeasts at
end of research cycles

Academic papers
Curriculurm models
Palicy development

Mew netwarks

Short term (Nov 22)

Teachers are confident to
lead proctitioner inguiry
araund creativity and
classroom prachice.

Creativity is recognised os
a key priarity across all
sehools (Teachers / leaders
{ governars)

Shared understanding
ond language around
creativity and teaching for
creativity (leaders and
school staff)

Understanding of mindset
and safe space ta fail
{leaders and school staff)

Metwork wide conditions
established for creative
and collaborative learning

Curriculum intent
redefined around
creativity, across schools
in the collaborative

Pupils feel they have a
greater voice to influence
the curriculum / learning
opportunities

Pupils can talk about
learning in a more explicit
way [Learning dispositions
ete]

Schools understand and
can define the conditions
needed for creativity

Metworks for creative
partnerships explored

Mid term [Nav 23)

Teachers who are
confident ot teaching for
creativity

A broader curriculum offer
which has increased
oppaortunities for
experiences inside and
out of school for pupils

Imcreased use of
technology to suppart
creative practices

Happier staff - rediscovery
of purpose

Signature pedagogles
used across schools

Learner profiles captured
in digital portfolios

Greater awareness for
pupils of career pathways
in culture and arts

Improved behaviour /
attendance

Schools are better
connected to their
community, including
strong partnerships with
culturol organisations that
improve creativity

Long term (July 24)

Improved retention rate far
staff

Better mental heolth for
everyane

Happier children that
attend school regularly

Improved career choices for
young people

Reduced inequolities across
oll groups {DA)

Improved academic
outcomes

Children, parents, teachers
and the wider system
recognise success beyond
academic achievement.

Shared understanding of
SUCCess across sectors

Strong partnerships
betweean schools, where
best creative practices are
shared

Impact on our
leadership of creative
thinking

How is creative
led in our

Impact on our
professional learning
community (PLC), and
with other schools
and partners related
to developing creative
thinking

connecting

th ott

—Brg

Impact on pupils’
creative thinking

Impact on our
confidence around
creative thinking

Impact on school
conditions to support

Impact on teachers’
beliefs, knowledge
and skills around
creative thinking
across the curriculum.
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Leading for Creative
Thinking

A global learning community for school,
system and teacher leaders who want to
nurture creativity.
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THINKING
IN'SCHOOLS

We bring leaders together to connect and
share, empowering them to embed creative
thinking into every aspect of their school's
life.
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12 Dimensions of Creative Thinking in Schools

EMERGING

Seen as a project

Unclear, invisible

Located in the arts

Single discipline based

Largely didactic

Formal curriculum

One-off training sessions

Acceptance of status quo

School-focused

Absent, invisible

Alongside existing systems

Small, tightly controlled

STATUS

MODEL OF CREATIVITY

CURRICULUM FOCUS

SUBIJECT ORIENTATION

TEACHING & LEARNING

BREADTH

PEOPLE DEVELOPMENT

CULTURE

LOCATION OF ACTIVITY

ASSESSMENT

INTEGRATION

LEADERSHIP

© Bill Lucas
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STRONG

Core to development plan

Clear, visibleftalked about

Ubiguitous, every subject

Multi, inter-disciplinary

Many signature pedagogies

Formal and informal

Prof. learning community

Curiosity and risk-taking

School and beyond

Multi-modally evidenced

All systems realigned

Extended, distributed



2023 Programme
27 - 30 November 2023
Creativity Around the World

ENGLAND Creative Thinking in Schools
UK

23rd-28th

November

The Creativity Coliaboratives is a major
programme to build networks of schools to test
innovative practices in teaching for creativity and
share the results of these practices widely. The
Programme is supported by Arts Council England
and the Freelands Foundation and was a
recommendation of the Durham Commission on
Creativity and Education. It aims to facilitate
system-wide change in England. The Creativity
Collaboratives are actively embedding creativity
and creative thinking across clusters of schools
this week and throughout the whole school year
Some are also presenting their innovative
practices in Paris at the Creativity in Education
Summit on 24" November.
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BEUING
CHINA

28th
November

Internationa

Creative
Thinking

In Schools Week 2023

Paris France o London UK e Shanghai China

2023 Programme
27 - 30 November 2023
Creativity Around the World

Integrated Curriculum Creativity Education
Achievement Exhibition Conference

Venue: Baljing, China

Host: Institute of Education, Tsinghua Un

At the seminars hosted by the Tsinghua University
Institute of Education, Chinese and international experts
will discuss global trends and Chinese values in creativity
cultivation, paving the way for more extensive and
enriching creativity thinking education nationwide.

This collaborative effort to promote creativity in students
is a significant step toward shaping the future. By
providing students with the necessary skills to thrive in the
future job market and promoting innovation and creativity
in the region, this initiative is paving the way toward a
brighter future.




POKI C—

Your compass for
\\ creativity in education

Meet POKI C

Drawing on case studies from
arcund the globe:

You'll gain fresh insights and ideas
that will invigorate your teaching.
regardless of subject, your students'
ages, language or cultural
background.

From every cormner of
the globe, a treasure frove
‘ of inspiring case studies.

POKI C

Your compass for
creativily in education

You'll join the global community of
educators who are fransforming
education with their innovative
approaches and ideas.

Ten minutes?
Five minutes?
Just one?

By hamessing the power of Al,
FOKI C helps educators effortlesshy
tum their teaching objectives into
useable media, such as text,
images and videos.

Harness those moments,
Fuel your creativity
\ J/  instantly

With our Creative Writing
feature. generating content for
your lesscns becomes a breeze
as our Al fechnology writes
original lesson plans from
simple prompt.

Discover NEW teaching
ideas in the blink of an eye




INTERNATIONAL COMMITTEE

International
Creativity In Education 7 4
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Andreas Schleicher Tao Zhan Stéphan Vincent-Lancrin Bill Lucas
Director, Deputy Head, Chair, Advisory
Director for Education UNESCO Institute for Centre for Educational Committee, GIoCT
and Skills, OECD Information Technologies Research and Innovation, Professor of Learning,
in Education OECD University of Winchester

2024 Theme Chair Vice-Chair Vice-Chair Vice-Chair
Creative Thinking in Education
for Climate Action
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Design and Justice Founding Director of PoCCEE, Department of Sociology
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GLOBAL INSTITUTE ®F I
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Case Study Collection

In order to advance our goal of building an accessible,
international, and comprehensive platform for teaching
creativity, we are looking for as many creativity case studies
as possible, from all over the globe. We know that Creativity
is already being brought into the classroom every day and
we are looking for examples of schools and institutions who
are doing this.
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What We Need

Case studies in creative thinking.

Case Study Format

Videos, images, documents (pdf, doc, excel).
We will send you a project template, just get in
touch!

Our Plan

Our short term plan is to compile case studies and
share these in our newsletter and annual
publication, the link for which is below.

Longer term, we plan to allow for sharing of best
practices, new ideas, and different methods for
teaching creative thinking across the world.

Help us spread creative thinking practices, email
us below!




Web

E-mail Twitter

bill.lucas@winchester.ac.uk
@LucaslLearn
https://www.gioct.org
https://leadingforcreativethinking.org
https://rethinkingassessment.com
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